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SURPRISED
Introduction

Geoffrey Hall (2003) stated that individuals with autism are markedly 
deficient in both the recognition of emotional prosody and the perception 
of facial emotion.  They tend to categorize facial stimuli with reference to 
some non-social dimension rather than paying attention to the emotional 
content.  Therefore, the social relevance and communicative value of 
emotional faces seem to be less salient stimuli for children with autism.  

I choose the C54-R program from the ABLLS-R because emotion 
recognition is a key aspect in our society today and it holds social value 
within the school setting.  It was a program that was going to be 
introduced following the child’s ISP therefore, it was determined that this 
would be an interesting program to implement.

*Baseline data was the ABLLS-R

Discussion and Results
When we communicate with another person we generally watch each other’s facial responses in order to form 
our own reactions.  Children with autism have difficulties in social situations and these difficulties can hinder 
their ability to recognize emotions in a particular social situation. The inability to recognize emotions and 
understand where others are coming from could cause problems for that child.  The client I choose to implement 
my program with has the ability to rote memorize. It is one of his strongest abilities. Therefore, to make this 
program unable to be memorized, pictures were taken of the ITs where all six emotions were depicted by each.  
When presenting the program only pictures of one person were laid out but each picture was a different 
emotion. It was found that BB needed minimal prompting and repetition to be successful with the C54-R 
program.  The skill was probed daily to see if it had been learned.  As shown in the graph the child scored a 
“yes” each time the program was probed.  The program is now in maintenance and all emotions should be in 
mastery within a week.  To gain generalization a file folder game was created using different people depicting 
different emotions.  That way, BB needed to take what he has learned and transfer it to other people as well as 
transfer it to a new environment.  To add to generalization, when reading a book or watching a movie BB is 
asked which emotion a particular character is showing.  The client’s parents are also helping with generalization 
by doing homework with the child that is assigned to them for the weekend. 

Conclusion
This program was implemented because not only does it offer a skill to the child it offers social validity. 
Recognizing how someone feels can help a child with interaction. They may be able to approach a sad person 
and ask them if everything is ok or they may be able to know that when a child is mad you should not approach 
them in a certain way.  This skill can be carried over to many different aspects of the child’s life because it is seen 
everyday by many different people and it is one than can be generalized into the natural setting.
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